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Introduction 

AdvancED Performance Accreditation and the Engagement Review 
Accreditation is pivotal to leveraging education quality and continuous improvement.  Using a set of rigorous 

research based standards, the accreditation process examines the whole institution—the program, the cultural 

context and the community of stakeholders—to determine how well the parts work together to meet the needs of 

learners.  Through the AdvancED Accreditation Process, highly skilled and trained Engagement Review Teams 

gather first-hand evidence and information pertinent to evaluating an institution’s performance against the 

research-based AdvancED Performance Standards.  Using these Standards, Engagement Review Teams assess the 

quality of learning environments to gain valuable insights and target improvements in teaching and 

learning.  AdvancED provides Standards that are tailored for all education providers so that the benefits of 

accreditation are universal across the education community. 

Through a comprehensive review of evidence and information, our experts gain a broad understanding of 

institution quality. Using the Standards, the review team provides valuable feedback to institutions that helps to 

focus and guide each institution’s improvement journey. Valuable evidence and information from other 

stakeholders, including students, also is obtained through interviews, surveys and additional activities.   

As a part of the Engagement Review, stakeholders were interviewed by members of the Engagement Review Team 

to gain their perspectives on topics relevant to the institution's learning environment and organizational 

effectiveness. The feedback gained through the stakeholder interviews was considered with other evidences and 

data to support the findings of the Engagement Review. The following chart depicts the numbers of persons 

interviewed representative of various stakeholder groups. 

Stakeholder Groups Number 

Principal 1 

Leaders (District & School) 11 

Teachers 27 (Poll) + 7 (Random) 34 

Support Personnel 17 

Parents 23 

Students 31 (Poll) + 30 (Random) 61 

  

Total 147 

 

Once all of the information is compiled and reviewed, the team develops the Engagement Review Report and 

presents preliminary results to the institution. Results from the Engagement Review are reported in four ratings 

represented by colors. These ratings provide guidance and insight into an institution's continuous improvement 

efforts as described below:  

Color Rating Description 

Red Needs Improvement Identifies key areas that need more focused improvement 
efforts 

Yellow Emerging Represents areas to enhance and extend current improvement 
efforts 

Green Meets Expectations Pinpoints quality practices that meet the Standards 
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Color Rating Description 

Blue Exceeds Expectations Demonstrates noteworthy practices producing clear results 
that exceed expectations 

AdvancED Continuous Improvement System 
The AdvancED Continuous Improvement System (CIS) provides a systemic fully integrated solution to help 

institutions map out and navigate a successful improvement journey. In the same manner that educators are 

expected to understand the unique needs of every learner and tailor the education experience to drive student 

success, every institution must be empowered to map out and embrace their unique improvement journey. 

AdvancED expects institutions to use the results and the analysis of data from various interwoven components for 

the implementation of improvement actions to drive education quality and improved student outcomes.  While 

each improvement journey is unique, the journey is driven by key actions. AdvancED identifies three important 

components of a continuous improvement process and provides feedback on the components of the journey using 

a rubric that identifies the three areas to guide the improvement journey.  The areas are as follows: 

Commitment to Continuous Improvement Rating 

The institution has collected sufficient and quality data to identify school improvement 
needs.   

Exceeds 
Expectations 

Implications from the analysis of data have been identified and used for the development 
of key strategic goals.   

Exceeds 
Expectations 

The institution demonstrates the capacity to implement their continuous improvement 
journey.   

Exceeds 
Expectations 

Continuous Improvement Journey Narrative 
Camden County High School (CCHS) provided evidence of an extensive history of continuous improvement. The 
Engagement Review Team reviewed a plethora of evidence regarding the school’s commitment to maintaining 
and strategically pursuing continuous processes to support improved levels of student achievement. The Board of 
Education ensures that board policies and procedures are in place to pave the way for continuous improvement 
efforts to occur.  Evident by the Comprehensive Needs Assessment School Report, the School Quality Factor 
Diagnostic, and a myriad of other documents, the continuous improvement process is firmly grounded in the 
school’s vision for all students to graduate prepared for post-secondary success as productive citizens who are 
college or career ready. CCHS has as its purpose to create collaborative, accountable relationships with all 
stakeholders and provide meaningful, rigorous academic and career studies to guide and support all students in 
achieving their potential. The mission and vision statement is prominently displayed in the school. 
 
Camden County High’s School Improvement Plan is monitored and evaluated periodically throughout the year, as 
well as a formal annual review. This review process is conducted through the High Schools That Work (HSTW) 
structure in which the school operates. Focus Groups, Academies, and the Steering Committee are groups that are 
involved in the review and continuous improvement process. Parents and community members are involved by 
participating on the Steering Committee and School Council, Focus Teams, and advisory committees with the 
Career Tech programs. A collaborative school review called Outcome Based Continuous Improvement (OBCI) is 
held quarterly with school system leaders to evaluate progress on the school’s goals and ensure the school’s vision 
is aligned to the system’s mission. 
 
Students meet weekly in advisory classes where different agendas are completed to help provide guidance for 
students’ high school and post-secondary planning. Each advisory class elects a representative to the Principal’s 
Council to communicate initiatives and enlist student input on school mission, vision, and goals.   
 
Stakeholders at multiple levels participate in completing an array of surveys that include but are not limited to 
academic and postsecondary achievement, student physical and emotional health, school climate, instructional 
and effective leadership. Evidence of this includes data from the Title 1 Parent Survey and School Climate Survey, 
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Georgia School Climate and Student Health Survey, and the Project Provides Survey. A majority of the parents 
responded on the School Climate Survey that they are involved in the decision-making process of the school.  
 
School data are assessed continuously through formative and summative assessments as shown by Benchmark 
results. Action Plans are created yearly and collaboratively reviewed each quarter with stakeholders to monitor 
improving high performance.  A recent example of the data analysis resulting in an identified area of need was 
with the percentage of students missing 15 or more days per year. Because of the intense analysis, an attendance 
action plan and two academic action plans were created to support student growth and improve school 
attendance. Intense and focused data analysis is based on the school’s laser focus on high standards for 
achievement. “Our goal is to produce proficient and distinguished learners,” stated a school leader.  One teacher 
stated, “Our work at Camden High is intense but rewarding.” Another teacher summed up the work of her 
department by saying, “ We always focus on improving instruction and know our voices are heard when we reach 
out for more support, materials, or resources.” “We are never not listened to,” shared a teacher.  
 
Camden County High is in its tenth year in the Career Academy/Smaller Learning Community model. 
Implementation of the model was for the purpose of developing stronger relationships among students and 
faculty by establishing smaller teams of students for faculty to focus on and provide insight. Upon examination of 
the non-cognitive, emotional/social curricula, advisement, and/or programming, faculty found a need for more 
structured collegiate planning and collaboration. Some content areas have common planning meetings, but that 
was not embedded in the school. Much of the collaboration was done informally or virtually. To build more 
collaboration, department meetings were added to be held each month to focus on teaching strategies and the 
needs of the department. Some content areas (on an as needed basis) have been given released time to meet and 
examine standards and work on content maps. Such initiatives as PBIS, Connections Clubs, Project Provides, 
Sources of Strength, and the Teachers as Advisors program have been added to enhance existing opportunities for 
curricula and corresponding needs. 
 
During interviews with school leaders, the team learned that the school has adopted the philosophy that 
improvement in classroom instruction is the key to improving student learning.  When asked about expectations 
for quality teaching to occur, the majority of the leaders selected ‘using data to differentiate instruction’ and 
‘collaborating with colleagues’ as their top responses. When asked how confidence as a leader is demonstrated, 
the top two choices were: ‘acknowledging problems rather than ignoring them’ and ‘seeking the opinions of 
others before making decisions.’  “Improvement is a result of our deliberate and intentional planning efforts,” said 
one leader. 
 
The school has aligned and allocated human, fiscal, and material resources to support the continuous 
improvement process. Policies and practices are coordinated to support improvement priorities, and there are 
monitoring processes to inform the improvement efforts. All stakeholder groups demonstrated engagement and 
collective commitment to the improvement process. When asked about improvement evidence, stakeholders 
cited growth in numerous areas to include such results as average SAT and ACT scores higher than the state and 
national levels, College and Career Readiness Performance Index (CCRPI) of 97.6 resulting in Camden County High 
being a “Five Star High School, “academic growth higher than 99 percent of schools in Georgia, four-year 
graduation rate at 91.9 percent, Advanced Placement (AP) pass rate of 3+ on AP exams being higher than state 
and global averages, and dual enrollment numbers that exceed all other Georgia high schools. When asked about 
the high level of student achievement, stakeholders had much to offer. “We use our Benchmarks and formative 
assessments to help us prepare our students for the summative test,” said one leader. “Data are continuously 
analyzed and strategies are identified, as well as measures to monitor the achievement of the goals,” stated 
another staff member. “We look at previous and current improvement efforts and then determine plans for the 
formation of new goals,” stated an internal stakeholder. “We are enjoying our success but always looking at how 
we can maintain the edge,” stated a school leader.   
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AdvancED Standards Diagnostic Results 
The AdvancED Performance Standards Diagnostic is used by the Engagement Review Team to evaluate the 

institution’s effectiveness based on AdvancED’s Performance Standards. The diagnostic consists of three 

components built around each of the three Domains: Leadership Capacity, Learning Capacity and Resource 

Capacity. Point values are established within the diagnostic and a percentage of the points earned by the 

institution for each Standard is calculated from the point values for each Standard. Results are reported within four 

ranges identified by the colors representing Needs Improvement (Red), Emerging (Yellow), Meets Expectations 

(Green), Exceeds Expectations (Blue).  The results for the three Domains are presented in the tables that follow.   

Leadership Capacity Domain 
The capacity of leadership to ensure an institution’s progress toward its stated objectives is an essential element of 

organizational effectiveness. An institution’s leadership capacity includes the fidelity and commitment to its 

purpose and direction; the effectiveness of governance and leadership to enable the institution to realize its stated 

objectives; the ability to engage and involve stakeholders in meaningful and productive ways; and the capacity to 

implement strategies that improve learner and educator performance.  

 

Leadership Capacity Standards Rating 

1.1 The institution commits to a purpose statement that defines beliefs about teaching 
and learning including the expectations for learners. 

Meets 
Expectations 

1.2 Stakeholders collectively demonstrate actions to ensure the achievement of the 
institution's purpose and desired outcomes for learners.  

Meets 
Expectations 

1.3 The institution engages in a continuous improvement process that produces 
evidence, including measurable results of improving student learning and 
professional practice.  

Exceeds 
Expectations 

1.4 The governing authority establishes and ensures adherence to policies that are 
designed to support institutional effectiveness.  

Exceeds 
Expectations 

1.5 The governing authority adheres to a code of ethics and functions within defined 
roles and responsibilities.  

Exceeds 
Expectations 

1.6 Leaders implement staff supervision and evaluation processes to improve 
professional practice and organizational effectiveness.  

Exceeds 
Expectations 

1.7 Leaders implement operational process and procedures to ensure organizational 
effectiveness in support of teaching and learning.  

Exceeds 
Expectations 

1.8 Leaders engage stakeholders to support the achievement of the institution’s 
purpose and direction.  

Exceeds 
Expectations 

1.9 The institution provides experiences that cultivate and improve leadership 
effectiveness.  

Exceeds 
Expectations 

1.10 Leaders collect and analyze a range of feedback data from multiple stakeholder 
groups to inform decision-making that results in improvement.  

Meets 
Expectations 

 

Learning Capacity Domain 
The impact of teaching and learning on student achievement and success is the primary expectation of every 

institution. An effective learning culture is characterized by positive and productive teacher/learner relationships; 

high expectations and standards; a challenging and engaging curriculum; quality instruction and comprehensive 

support that enable all learners to be successful; and assessment practices (formative and summative) that 
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monitor and measure learner progress and achievement. Moreover, a quality institution evaluates the impact of its 

learning culture, including all programs and support services, and adjusts accordingly. 

 

Learning Capacity Standards Rating 

2.1 Learners have equitable opportunities to develop skills and achieve the content 
and learning priorities established by the institution.  

Meets 
Expectations 

2.2 The learning culture promotes creativity, innovation and collaborative problem-
solving.  

Emerging 

2.3 The learning culture develops learners’ attitudes, beliefs and skills needed for 
success.  

Meets 
Expectations 

2.4 The institution has a formal structure to ensure learners develop positive 
relationships with and have adults/peers who support their educational 
experiences.  

Meets 
Expectations 

2.5 Educators implement a curriculum that is based on high expectations and prepares 
learners for their next levels.  

Exceeds 
Expectations 

2.6 The institution implements a process to ensure the curriculum is aligned to 
standards and best practices.  

Mets 
Expectations 

2.7 Instruction is monitored and adjusted to meet individual learners’ needs and the 
institution’s learning expectations.  

Meets 
Expectations 

2.8 The institution provides programs and services for learners’ educational futures 
and career planning. 

Meets 
Expectations 

2.9 The institution implements, evaluates, and monitors processes to identify and 
address the specialized social, emotional, developmental, and academic needs of 
students.  

Meets 
Expectations 

2.10 Learning progress is reliably assessed and consistently and clearly communicated.  
Emerging 

2.11 Educators gather, analyze, and use formative and summative data that lead to 
demonstrable improvement of student learning.  

Exceeds 
Expectations 

2.12 The institution implements a process to continuously assess its programs and 
organizational conditions to improve student learning.  

Meets 
Expectations 

 

 

Resource Capacity Domain 
The use and distribution of resources support the stated mission of the institution. Institutions ensure that 

resources are distributed and utilized equitably so that the needs of all learners are adequately and effectively 

addressed. The utilization of resources includes support for professional learning for all staff. The institution 

examines the allocation and use of resources to ensure appropriate levels of funding, sustainability, organizational 

effectiveness, and increased student learning. 

 
Resource Capacity Standards Rating 

3.1 The institution plans and delivers professional learning to improve the learning 
environment, learner achievement, and the institution’s effectiveness.   

Meets 
Expectations 
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Resource Capacity Standards Rating 

3.2 The institution’s professional learning structure and expectations promote 
collaboration and collegiality to improve learner performance and organizational 
effectiveness. 

Exceeds 
Expectations 

3.3 The institution provides induction, mentoring, and coaching programs that ensure all 
staff members have the knowledge and skills to improve student performance and 
organizational effectiveness.  

Meets 
Expectations 

3.4 The institution attracts and retains qualified personnel who support the institution’s 
purpose and direction  

Exceeds 
Expectations 

3.5 The institution integrates digital resources into teaching, learning, and operations to 
improve professional practice, student performance, and organizational 
effectiveness.  

Meets 
Expectations 

3.6 The institution provides access to information resources and materials to support the 
curriculum, programs, and needs of students, staff, and the institution.  

Exceeds 
Expectations 

3.7 The institution demonstrates strategic resource management that includes long-
range planning and use of resources in support of the institution’s purpose and 
direction. 

Exceeds 
Expectations 

3.8 The institution allocates human, material, and fiscal resources in alignment with the 
institution’s identified needs and priorities to improve student performance and 
organizational effectiveness.  

Exceeds 
Expectations 

 

Effective Learning Environments Observation Tool® (eleot®) 

Results 
The eProve™ Effective Learning Environments Observation Tool® (eleot®) is a learner-centric classroom 
observation tool that comprises 28 items organized in seven environments aligned with the AdvancED Standards.  
The eleot provides useful, relevant, structured, and quantifiable data on the extent to which students are engaged 
in activities and/or demonstrate knowledge, attitudes, and/or dispositions that are conducive to effective learning. 
Classroom observations are conducted for a minimum of 20 minutes.  Results from eleot are reported on a scale of 
one to four based on the degree and quality of the engagement.   
 

 
eleot® Observations  
 

 

Total Number of eleot® Observations 54 

Environments Rating 

Equitable Learning Environment 2.63 

Learners engage in differentiated learning opportunities and/or activities that meet their needs 1.80 

Learners have equal access to classroom discussions, activities, resources, technology, and 
support 

3.30 

Learners are treated in a fair, clear and consistent manner 3.41 

Learners demonstrate and/or have opportunities to develop empathy/respect/appreciation for 
differences in abilities, aptitudes, backgrounds, cultures, and/or other human characteristics, 
conditions and dispositions 

2.04 

High Expectations Environment 2.75 
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eleot® Observations  
 

 

Total Number of eleot® Observations 54 

Environments Rating 

Learners strive to meet or are able to articulate the high expectations established by themselves 
and/or the teacher 

2.61 

Learners engage in activities and learning that are challenging but attainable 2.96 

Learners demonstrate and/or are able to describe high quality work 2.37 

Learners engage in rigorous coursework, discussions, and/or tasks that require the use of 
higher order thinking (e.g., analyzing, applying, evaluating, synthesizing) 

2.91 

Learners take responsibility for and are self-directed in their learning 2.91 

Supportive Learning Environment 3.12 

Learners demonstrate a sense of community that is positive, cohesive, engaged, and purposeful 3.06 

Learners take risks in learning (without fear of negative feedback) 2.96 

Learners are supported by the teacher, their peers and/or other resources to understand 
content and accomplish tasks 

3.11 

Learners demonstrate a congenial and supportive relationship with their teacher 3.33 

Active Learning Environment 2.72 

Learners' discussions/dialogues/exchanges with each other and the teacher predominate 2.67 

Learners make connections from content to real-life experiences 2.59 

Learners are actively engaged in the learning activities 3.07 

Learners collaborate with their peers to accomplish/complete projects, activities, tasks and/or 
assignments 

2.54 

Progress Monitoring and Feedback Environment 2.62 

Learners monitor their own learning progress or have mechanisms whereby their learning 
progress is monitored 

2.54 

Learners receive/respond to feedback (from teachers/peers/other resources) to improve 
understanding and/or revise work 

2.87 

Learners demonstrate and/or verbalize understanding of the lesson/content 2.94 

Learners understand and/or are able to explain how their work is assessed 2.11 

Well-Managed Learning Environment 3.25 

Learners speak and interact respectfully with teacher(s) and each other 3.48 

Learners demonstrate knowledge of and/or follow classroom rules and behavioral expectations 
and work well with others 

3.43 

Learners transition smoothly and efficiently from one activity to another54 3.02 

Learners use class time purposefully with minimal wasted time or disruptions 3.06 

Digital Learning Environment 2.01 

Learners use digital tools/technology to gather, evaluate, and/or use information for learning 2.19 

Learners use digital tools/technology to conduct research, solve problems, and/or create original 
works for learning 

2.11 

Learners use digital tools/technology to communicate and/or work collaboratively for 
learning 

1.74 

eleot® Narrative 
The Engagement Review Team conducted 54 classroom observations during the onsite Engagement Review using 
the eleot® instrument. The team observed classrooms at grade levels nine through twelve and in all content areas. 
The overall average eleot® rating was 2.75 on a 4.0 scale.  The Well-Managed Learning Environment with an 
average rating of 3.25 and the Supportive Learning Environment with an average rating of 3.12 were the highest 
rated environments. The Digital Learning Environment with an average rating of 2.01 was the lowest rated 
environment.  
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With the highest ratings being in the Well-Managed Learning Environment, team members observed students who 
were respectful of their teachers and of fellow students and demonstrated knowledge of and followed classroom 
rules. As students transitioned from activity to activity in some classrooms, as well as during the change of classes, 
the transitions were smooth and efficient.  In approximately 77 percent of the classes observed, class time was 
used purposefully with minimal wasted time. 
 
The high ratings for the Supportive Learning Environment were a result of students demonstrating a strong sense 
of community that was positive and cohesive. Students were willing to take risks in learning without fear of 
negative feedback. They exhibited a congenial and supportive relationship with their teachers.  When the team 
asked students how they would describe a typical day at school, over 50 percent of the interviewees responded, 
“Every day is a good day.” Eighty percent of the students responded, “I feel like I have everything I need to learn.”   
 
High Expectations Environment had an average rating of 2.75.  Many students were engaged in activities and 
learning that were challenging but attainable. Most students strived to meet the high expectations established by 
themselves and/or the teacher. The overall average rating for learners being engaged in rigorous coursework, 
discussions, and tasks that required the use of higher order thinking was 2.91. Observers heard students explain 
their answers, predict happenings, draw conclusions, find evidence to support their answers, and compare and 
contrast characters. Camden County High School students were observed taking responsibility for and being self-
directed in their learning (2.91 average rating).  
 
Active Learning Environment’s average rating was 2.72 as students in approximately 67 percent of the classrooms 
observed were having discussions/ dialogues/exchanges with each other and the teacher. In the majority of the 
classes, students were actively engaged in learning activities. Observations were conducted at the beginning, 
middle, and end of class periods during second, third and fourth blocks. Students were engaged from bell to bell in 
the 54 classes attended by the Engagement Review Team. The average rating for student collaboration was 2.54 as 
many classes had total group activities while some had students working with their peers to complete activities 
and assignments.  
 
An average rating of 2.63 for the Equitable Learning Environment was a result of students being treated in a fair, 
clear, and consistent manner.  They also had equal access to classroom discussions, activities and support. There 
was a noticeable need for more opportunities and/or activities to meet the personalized needs of all students 
based on the average rating of 1.80 on differentiation .There were numbers of classrooms in which students were 
in whole group activities completing the same assignments that were not varied depending on understanding of 
content or student needs. When interviewed, 53 percent of the students said their teachers mixed the class 
activities with whole group and small group. Twenty-seven percent of the students stated their teachers used 
whole group activities almost all the time.  
 
Progress Monitoring and Feedback Environment had an average rating of 2.62. Team members observed students 
receiving feedback about their learning to improve their understanding and to revise their work.  Most students 
were able to verbalize an understanding of the lesson/content. When asked if they were able to explain how their 
work was assessed, some students shared rubrics with team members. When interviewed, students were asked, 
“How do you know you are learning?” Seventy percent of the interviewees responded that it was when they 
received good grades on their tests. Forty percent said, “It is when my teacher talks to me about how I am 
learning.” 
 
Digital Learning was the lowest rated environment at 2.01. There was ample technology equipment in every 
classroom with Chromebooks available for every student. Yet, only 50 percent of all classrooms visited had 
students using digital tools for learning.  In those classrooms, some students were gathering information, 
conducting research, solving problems, and creating original works for learning. In only 44 percent of those 
particular classrooms were students using digital tools to work collaboratively for learning. All students who were 
poll interviewed shared that they use technology for projects or presentations. Forty-three percent said they use 
technology mainly to look up something on the internet. Thirty percent of the students said their teacher 
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sometimes calls on them to go to the Smart Board.  
 
In conclusion, the Engagement Review Team found well-managed and supportive learning environments 
throughout the school. The team found that classrooms had an atmosphere of mutual respect between students 
and teachers, as well as among students. Students demonstrated positive attitudes about learning and exhibited 
knowledge of classroom rules.  Analysis of eleot® data coupled with interview polling results confirmed that 
differentiation and student usage of digital tools for learning were areas needing improvement. 

Findings 
The chart below provides an overview of the institution ratings across the three Domains.   

 

 

Powerful Practices 
Powerful Practices reflect noteworthy observations and actions that have yielded clear results in student 
achievement or organizational effectiveness and are actions that exceed what is typically observed or expected in 
an institution.   
 
 

Powerful Practice #1 
The strong, visionary principal and highly-qualified leadership team support and encourage collaboration and 
shared leadership, as well as fostering a caring culture that is consistent with the school’s vision, to improve 
professional practices and organizational effectiveness.      (1.6, 1.7, 1.8) 
 
Primary Standard: 1.7 
 
Evidence:   
The vision of Camden County High School (CCHS) is to have all students graduate prepared for post-secondary 
success as productive citizens who are college or career ready. The school’s purpose is to create collaborative, 
accountable relationships with all stakeholders and provide meaningful, rigorous academic and career studies to 
guide and support all students in achieving their potential.  Sharing of that vision was the opening segment of the 
principal’s presentation to the Engagement Review Team, and evidence of the vision and purpose permeate the 
atmosphere of the entire school.  
 
Evidence gathered through interviews with the principal, 11 school leaders, 23 parents, 17 support personnel, 34 
teachers, and 61 students affirmed a caring and supportive atmosphere. One parent specifically stated, “Our 
children couldn’t be in better hands.” Another parent portrayed the principal and administrative team as visible 

Needs
Improvement
Emerging

Meets
Expectations
Exceeds
Expectations

Rating 
Number of 
Standards 

Needs Improvement 0 

Emerging 2 

Meets Expectations 14 

Exceeds Expectations 14 
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and passionate. One internal stakeholder described the leadership team as a very cohesive group that is involved 
in the support of teaching and learning, caring for our resources, and hiring the most highly-qualified staff possible.  
Another stakeholder shared, “There is an absolute genuine commitment to our children by the principal, 
administration, and teaching staff.” 
 
The team completed 54 classroom observations across all grade levels and in all subject areas at CCHS. The two 
highest rated learning environments were Well-Managed Learning Environment and Supportive Learning 
Environment. Students spoke and interacted respectfully with teachers and each other.  They followed classroom 
rules and behavioral expectations and used time purposefully with minimal wasted time. Students demonstrated a 
sense of community that was positive, cohesive, engaged, and purposeful. Teachers supported students to 
understand content and accomplish tasks. A congenial and supportive relationship was demonstrated by students 
with their teachers.  
 
The principal and school leaders are seen as the catalysts that shape the culture of the school. “They lead by 
example,” stated a teacher. “The principal is courageous with his leadership as he is always asking each of us to 
acknowledge the achievement priorities, examine root causes, and determine next steps,” shared an internal 
stakeholder.  “His directive to every staff member is to do what is best for CCHS students,” said a staff member. 
The school improvement initiatives are couched in his relentless efforts about effective processes that result in 
improved outcomes for all students.  
 
“Our leaders are exceptional,” stated a high school employee. “They are supportive, highly visible in the school, 
and lead the charge that positively impacts the educational efforts in the classroom and the school,” stated 
another stakeholder.  “No matter if it is the Outcome Based Continuous Improvement (OBCI) system review, a 
Focus Team session, an Academy meeting, or a Steering Committee meeting, we always know that the principal 
and/or other school leadership team members will be in our sessions,” shared a school employee.    
 
Interviews and artifact reviews indicate that school leadership is focused on improvement and has a very 
structured support system.  CCHS is in year ten of implementation of the nation’s largest improvement initiative, 
High Schools That Work (HSTW), with full implementation of the ten key practices. The key practice of “extra help” 
has taken on new meaning at CCHS because of the focused leadership and caring culture. The intervention menu 
includes course extension, onsite credit recovery, tutoring before and after school, and actual hand scheduling of 
students.  The commitment to a culture of continuous improvement is demonstrated through continuous 
monitoring and evaluating of school data to improve the school culture, organization, management, curriculum, 
and instruction to advance student learning.  
 
Based on the interviews with 147 stakeholders, the team found a plethora of evidence supporting strong 
leadership that encourages collaboration and shared decision-making. “If we want something and can justify our 
need with data, leadership finds a way to secure that resource,” stated a teacher.  When teachers were asked what 
leadership expected of them, the two most frequent responses were to use data to understand student needs and 
to collaborate with colleagues. When asked about implementing new strategies, the top two teacher responses 
were “It keeps me excited about teaching” and “It is encouraged by administration.” Parents overwhelmingly 
reported on the strong leadership at the school level and told how their child felt safe at all times and was 
supported in every way possible while at school. “Our commitment to CCHS is personal. We might be a large 
school but we are like family,” shared an internal stakeholder. “When you have strong, committed leaders who will 
work as hard as anyone in the school, you want to give it your best,” shared a teacher. 
______________________________________________________________________________________________ 
 
Powerful Practice #2 
Camden County High School is totally committed to the data-driven decision-making process that includes the 
collection, analysis, and effective use of multiple forms of data to improve teaching and learning as evidenced by 
high levels of academic growth, achievement, and post-high school readiness. (1.10, 2.11)  
 
Primary Standard: 2.11 
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Evidence:   
As evidenced by the school’s mission statement, Camden County High School (CCHS) is committed to graduating 
students prepared for post-secondary success.  The opening presentation by the school leadership team to the 
Engagement Review Team was an impressive and comprehensive compilation of   improvement processes, 
program offerings, key practices, resource utilization, test results, and awards/accomplishments of CCHS. As one 
team member stated, “The amount and quality of data in the presentation and the way the administrative team 
shared in the presentation of the various components were automatic proof of a data driven school culture.”    
 
CCHS has adopted High Schools That Work (HSTW) as their framework for continuous improvement.  An Outcome-
Based Continuous Improvement model is used as leadership teams complete an annual Comprehensive Needs 
Assessment School Report and Root Cause Analysis.  Actions Plans are developed with S.M.A.R.T. objectives and 
measurable strategies. Progress is monitored and evaluated throughout the year. Interview data provided 
evidence of the active involvement and input from many stakeholder groups in the activities of the Steering 
Committee, Focus Teams, School Council, and Principal’s Council.  Survey results from Title One Parent Survey, 
School Climate, and Project Provides are analyzed and used in the improvement journey of CCHS. Strong evidence 
also substantiated this same process of collaboration, reflection, and feedback within the HSTW framework being 
used during the accreditation process as the school developed the School Quality Factor Diagnostic.     
 
CCHS is a Five Star High School as measured by the Georgia College and Career Readiness Performance Index 
(CCRPI). The school has consistently performed at a higher rate than other schools, most recently earning a CCRPI 
rating of 97.6 which was the fourth highest in the state, as well as being the highest Title 1 school in the state.  As 
evidenced in school data, CCHS students grow academically at all levels.  The school attained 100 percent of the 
progress points awarded for student growth in the state assessment model.  The graduation rate has continued to 
climb from 75.1 percent in 2011 to 91.9 percent in 2017. The percentage of Advanced Placement (AP) students 
with scores of 3+ has steadily increased over a five-year period with 64.52 percent reaching that level in 2017, 
another average that is above the state level.  There are over 1,600 students in CTAE classes and 97.1 percent 
complete a pathway upon graduation. The End of Pathway Assessments Industry Credentials pass rate was 68 
percent in 2017, up from 61 percent in 2015. Achievement and interview data demonstrated attention to both 
acceleration and remediation as the intervention menu included course extension, on site credit recovery, online 
and face-to-face tutoring to ensure student success. 
 
The school’s overall academic performance is higher than 97 percent of schools in Georgia while students’ 
academic growth is higher than 99 percent of schools in the state.  Recognition for reaching heights of excellence 
on the SAT and ACT was earned at CCHS in 2017. Average scores at CCHS are above the state and national level in 
SAT and ACT. CCHS was recognized as America’s Most Challenging High School by U.S. News and as a Best High 
School with Silver Award status in 2017.  
 
In addition to student assessment data, the school scrutinizes student discipline data and attendance data. A 
recent example of this scrutiny is targeting the number of students missing more than 15 days of school and 
developing Action Plans to remedy the problem.  Because of the analysis of discipline records, the Positive 
Behavioral Intervention and Support (PBIS) model was recently implemented.    
 
Interview data substantiated the strength of the data driven continuous improvement process. The majority of the 
students interviewed stated that their teachers keep them on task and focused on assignments and encourage 
them to try new things. When asked how they know education is important at their school, the most frequent 
student responses were extra help sessions are offered to all who need them; teachers teach me to be 
responsible; class time is hardly ever interrupted; teachers let my parents know how I am doing; and students with 
good grades are recognized. When leadership was asked about their expectations for quality teaching to take 
place, the top responses were to use data to differentiate instruction; collaborate with colleagues; focus on the 
learners; and hold students accountable for their learning. Seventy-four percent of the teachers stated that using 
data to understand student needs was what was expected of them from leadership. “If we are going to ‘maintain 
the edge,’ we must constantly study the data and use it to improve,” stated a school leader.     
______________________________________________________________________________________ 
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Powerful Practice #3 
Camden County High School demonstrates strategic resource management as it effectively and efficiently allocates 
human, material, and fiscal resources which align with the identified needs and priorities of the school. (3.7, 3.8) 
 
Primary Standard: 3.8 
 
Evidence:   
Camden County High School (CCHS) is a well-maintained, aesthetically pleasing, and functional facility that is home 
to approximately 2,500 students. The design of the facility is conducive to the Career Academy/Smaller Learning 
Community model used to organize the multitude of educational programs.  The proximity of the Ninth Grade 
Academy to the main campus provides equal access to opportunities provided in the main building while 
establishing a nurturing, self-contained environment that aids in the transition from middle school to high school.  
The lecture hall, weight room, and Fine Arts Center are evidence of Camden County High School’s commitment to 
facilities that meet the diverse needs and interests of adolescent learners.   
 
CCHS provides a safe and secure learning environment as team members observed locked building entrances, as 
well as secured classroom and restroom doors.  In interviews, staff commented that they were confident in the 
level of supervision and security in common areas such as parking lots. “Those parking lots are owned by JROTC 
faculty,” stated a staff member.  Student interviews revealed a true sense of safety as they mentioned numerous 
ways they are made to feel safe including emergency drills, talks about safety, and adults intervening when one 
student bothers another student. The most frequent student response regarding safety was, “There are adults 
everywhere in the school.” One student said, “There is never a time when the administrators are not in the halls.” 
The school is proud of its Five Star Rating on the Georgia Climate Survey based on discipline, safety, and 
attendance. 
 
There is a systemic process for hiring, training and rewarding high quality teachers at CCHS.  Based on staff data 
provided by the school, 68 percent of the teachers have ten or more years of experience and 78 percent have 
earned an advanced degree.  According to teacher and leadership interviews, the administration is very selective 
during the hiring process and will forgo filling a position if a highly qualified candidate is not available. The school 
employs certified teachers and individuals desiring to become a teacher as tutors for struggling students. These 
tutors are considered for full-time employment if the students whom they tutor show significant academic growth. 
The leadership team indicated that these tutors are often hired as part time teachers after tutoring so that the 
administration can determine their effectiveness prior to gaining full-time employment as a CCHS teacher.  
 
Administrators shared in the presentation to the team how CCHS teachers are encouraged to be credentialed by 
the technical college in order to teach dual enrollment courses.  By having these credentialed teachers on staff, 
CCHS has been able to offer the largest number of dual enrollment classes in the state. The school earns additional 
funding for each dually enrolled student which, in turn, is used to incentivize the dual enrollment program by 
paying for teachers to earn advanced degrees in order to be credentialed. Teachers are also monetarily rewarded 
for teaching Advanced Placement courses if their students score a three or higher on Advanced Placement exams, 
and CTAE teachers receive supplemental pay for students who pass the End of Pathway test.  
 
Camden County High School has an effective needs-based budgeting process, and staff provided forms and details 
about the process followed to meet instructional and student needs. An indicator of how effective CCHS is with 
their financial management is the award of the 4.5 Financial Efficiency Star Rating in 2017 from Georgia 
Department of Education. The strength of CCHS budgeting process is also demonstrated by having the necessary 
funds for such interventions as course extension, on-site credit recovery, online tutoring, and face-to-face tutoring. 
Ample technology is available for teacher and student use with all teachers having a well-maintained workstation, 
and 1:1 Chromebooks are available for every student. Seventy-seven percent of the students interviewed 
responded, “I have everything I need to learn.”  
 
The High Schools That Work (HSTW) improvement initiative is operated with fidelity at CCHS.   The commitment of 
resources, especially human capital, to support HSTW has yielded significant positive results as indicated in the 
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multitude of programs of study, six career academies, work-based learning, scheduling that provides collaboration 
opportunities, the intervention menu for extra help, and exceptional student achievement. Recognition at the 
state and national level is indicative of the commitment of the school level leadership and staff to finding the 
resources to “stay the course” with their laser-like focus on a culture of continuous improvement.  

 

 

Improvement Priorities 
Improvement priorities are developed to enhance the capacity of the institution to reach a higher level of 
performance and reflect the areas identified by the Engagement Review Team to have the greatest impact on 
improving student performance and organizational effectiveness. 
 

Improvement Priority #1 
Enhance and monitor instructional practices that will increase the effectiveness of differentiated learning 
opportunities, student use of digital tools for learning, and tiered instruction in a Response-to-Intervention model.   
(2.1, 2.2, 2.7) 

Primary Standard: 2.1 
 
Evidence:   
Even though Camden County High School (CCHS) is highly effective as determined by standardized test results and 
various assessment measures, the Engagement Review Team identified an instructional area that, if enhanced, 
could have a positive impact on continuous improvement efforts. Fifty-four eleot®   observations were conducted 
across the school in grades 9 through 12 and in all subject areas. The eleot® tool is a learner-centric observation 
tool that measures and quantifies student behavior. It provides an aggregate picture of classrooms across an entire 
school and can be used formatively and reflectively. Observation results are categorized into seven key learning 
environments that promote effective learning and student success.     

Within the Equitable Learning Environment are differentiated learning opportunities to meet student needs. The 
average rating for differentiated learning opportunities at CCHS was 1.80 on a 4.0 scale, thus demonstrating 
evidence of differentiated instruction occurring in approximately 45 percent of all classrooms observed. In fact, 
many classes had students completing the same assignment with limited accommodations for learning abilities or 
styles. 

The overall rating for Digital Learning Environment was 2.01 on the 4.0 scale. Within this environment, students 
using digital tools to gather, evaluate, and/or use information for learning was rated at 2.19. Learners using digital 
tools to conduct research, solve problems, and/or create original works for learning was rated at 2.11. The lowest 
rating of all was at 1.74 for learners using technology to communicate and/or work collaboratively for learning.    

In the Comprehensive Needs Assessment 2017-2018 School Report, CCHS rated themselves “Operational” on 
differentiation of instruction to meet specific needs of students.  When responding to questions about the trends 
and patterns to support the identification of student and teacher needs, staff noted their review of the Georgia 
Milestones Assessment System (GMAS) data for FY15, FY16, and FY17. This revealed the percentages of students 
meeting the proficient and distinguished levels in ELA, Math, Science, and Social Studies fall below system 
expectations despite performing high as compared to similar regional and state high schools. “More attention is 
needed on our Black, SWD, EL, and ED subgroups to ensure all individual needs are met,” stated the staff. When 
asked about gaps that exist in outcomes among student subgroups, the school identified Students With Disabilities 
(SWD) population across all content areas.   

Interviews with leaders, teachers, and media specialists revealed comprehensive technology plans in place for four 
years with one-to-one student technology access. However, instructional coach interviews indicated some 
teachers embrace technology usage as an instructional tool while others do not. The School Quality Factor 
Diagnostic (SQF) indicated that teacher training is available for those who want to learn more about technology 
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resources. There was no indication of required staff participation in technology training to more effectively 
integrate it into teaching and learning. One staff member stated, “Technology integration is encouraged but some 
staff members are ‘old school’ and prefer not to use it.” Overall, evidence indicates that implementation of 
technology as a learning and collaboration tool is encouraged but not maximized, and it could be because its use is 
somewhat optional. 

Interviews with counselors and graduation specialist indicated tiered instruction in a Response to Intervention 
(RTI) model is in place at CCHS; however, they did not provide specific steps for how the multi-tier approach is 
implemented to efficiently differentiate instruction for all students. Even though   RTI is designed for use when 
making decisions in both general education and special education classes, staff indicated that ‘RTI is hard to 
monitor’ and is managed through special education personnel rather than it being embedded as a school-wide 
practice. 

Numerous questions regarding instructional practices were asked of the 147 stakeholders who were interviewed 
by the team. Twenty-three percent of the students said their teachers used worksheets most of the time. Twenty-
seven percent said whole group activities were mostly used by their teachers.  All of the school leaders gave ‘a 
blend of teacher-directed and student-focused instruction’ as the top choice for describing their school’s 
classrooms most of the time. When students were asked about ways they were allowed to use technology in class, 
they stated they did not get to use it in all classes, nor did they use it every day. Yet, their top two choices for using 
technology were work on special projects and look up something on the internet.     

Accreditation Recommendation and Index of Educational 

Quality™ (IEQ™) 
The Engagement Review Team recommends to the AdvancED Accreditation Commission that the institution earns 
the distinction of accreditation for a five-year term. AdvancED will review the results of the Engagement Review to 
make a final determination, including the appropriate next steps for the institution in response to these findings. 
 

AdvancED provides the Index of Education Quality™ (IEQ™) as a holistic measure of overall performance based on 

a comprehensive set of standards and review criteria. A formative tool for improvement, it identifies areas of 

success as well as areas in need of focus. The IEQ is comprised of the Standards Diagnostic ratings from the three 

Domains: 1) Leadership Capacity; 2) Learning Capacity; and 3) Resource Capacity and the results of eleot classroom 

observations.  The IEQ results are reported on a scale of 100 to 400 and provides information about how the 

institution is performing compared to expected criteria.   

Institution IEQ 353.70 

Conclusion Narrative 
The team identified several pervasive themes that emerged during the time spent in the school. It was obvious to 
the team that a strong sense of community exists in this large high school. Every person interviewed mentioned 
how proud they are to work at CCHS and how their voices are heard when decisions are made. There is genuine 
care and concern for all students, and everything possible is done to meet student needs.  
 
The findings from the 54 classroom observations regarding a well-managed and supportive learning environment 
were indicative of the caring culture of the entire school. The well-managed and supportive learning environments 
were observed in classrooms at all grade levels. Students spoke and interacted respectfully with teachers and 
peers and readily followed classroom rules. 
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It was obvious that the Board of Education understands its roles and responsibilities and provides leaders the 
autonomy for day-to-day operations. The visionary and focused leadership team leads the charge in a data driven 
environment focused on student success and academic achievement. A ‘no excuses’ attitude prevails as multiple 
opportunities are provided for students to succeed. Strategic resource management is at the core of the school’s 
success as staff and students feel they have everything they need to achieve excellence.  
 
The strong relationship between the principal and staff helps to create a caring culture that values collaboration 
and communication. The entire administrative team was characterized as a leadership team that works well 
together and is very accessible to internal and external stakeholders. The communication efforts of the leadership 
team result in meaningful stakeholder involvement and a sense of pervasive ownership and investment from 
stakeholders and families. 
 
The themes of a caring culture, visionary and focused leadership, data driven environment, strategic resource 
management, a sense of pride, and a cohesive and supportive school team emerged during the review process. 
They permeate the entire school and will be the forces that Camden County High School can build upon to 
continue with student success and organizational effectiveness. 
 
The school recognizes its challenges and has activities already planned in order to continue on its improvement 
journey.  Although the school has enjoyed tremendous success in graduation rate and numerous areas of student 
achievement, there is a need to provide more differentiated learning opportunities; to more effectively integrate 
digital tools into the teaching and learning processes; and to more effectively implement the tiered structure of 
RTI. The school addressed the need for more differentiation in its Comprehensive Needs Assessment School Report 
for 2017 as it continuously focuses on ‘maintaining the edge’ it enjoys with student achievement results that 
surpass state and national levels. 
 
Using the Improvement Priorities as a road map can form a foundation for growth and improvement. The 
Improvement Priorities are the things that the team identified as preventing the school from being as effective as 
it could be in meeting the school goal of continuous improvement. Fully implementing the improvement priorities 
can have a major impact on improving student performance and school effectiveness. By addressing these 
identified actions, the school may enhance its capacity to reach a higher level of performance and find success for 
every student. 

Next Steps 
The results of the Engagement Review provide the next step to guide the improvement journey of the institution in 
their efforts to improve the quality of educational opportunities for all learners.  The findings are aligned to 
research-based criteria designed to improve student learning and organizational effectiveness. The feedback 
provided in the Accreditation Engagement Review Report will assist the institution in reflecting on their current 
improvement efforts and to adapt and adjust their plans to continuously strive for improvement.    
 
Upon receiving the Accreditation Engagement Review Report the institution is encouraged to implement the 
following steps: 

 Review and share the findings with stakeholders. 

 Develop plans to address the Improvement Priorities identified by the Engagement Review Team. 

 Use the findings and data from the report to guide and strengthen the institution’s continuous improvement 
efforts. 

 Celebrate the successes noted in the report  

 Continue your Improvement Journey 
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Team Roster 
The Engagement Review Teams are comprised of professionals with varied backgrounds and professional 
experiences.  All Lead Evaluators and Engagement Review Team members complete AdvancED training and eleot® 
certification to provide knowledge and understanding of the AdvancED tools and processes.  The following 
professionals served on the Engagement Review Team: 
 

Team Member Name Brief Biography 

 
Dr. Cheryl Allread 

 
Dr. Allread's career spans over 45 years. She retired from Marion County 
Schools in South Carolina after having taught math and science for 7 years, 
serving as principal for 11 years, as assistant superintendent for instruction for 
11 years, and as district superintendent for 7 years. After retirement from 36 
years working in Marion County, she began working as a consultant with the 
S.C. State Department of Education, serving as Liaison for low-performing 
schools/Palmetto Priority Schools. She also conducted academic audits, served 
as principal mentor, and served as a leadership coach in instructional 
supervision. Dr. Allread currently serves as Field Consultant for AdvancED in 
S.C. and works as Lead Evaluator for AdvancED in schools and systems across 
the United States and internationally, as well as continuing to work as a 
consultant with schools and systems in instructional supervision. 

 
Ms. Judith Shuman 

 
Judith Shuman retired as the Curriculum and Professional Development 
Coordinator for the Effingham County School District in Springfield, Georgia.  In 
that position, she coordinated the curriculum implementation process and the 
professional development activities for eight elementary schools, three middle 
schools, two high schools, and one career academy in the district.  Mrs. 
Shuman holds an Ed.S.in Educational Administration from Georgia Southern 
University.  She also has her M.Ed. degree in Counseling and B.Ed. degree in 
English Education.   Mrs. Shuman has experience as a teacher, counselor, and 
assistant principal in grades 6-12 education.  She has also served as Interim 
Executive Director of Instruction and Technology.  She has also served on the 
AdvancED Leadership Team for the Effingham County School District.    

 
Dr. Alieka Anderson 

 
Dr. Anderson is the Instructional Support Specialists for the DeKalb County 
School District in Stone Mountain, Georgia.  In that position, she coordinates 
the Response to Intervention (RTI) implementation process and the 
professional development activities for Rock Chapel Elementary. In addition, 
she is a School Board Member, District 8 for Clayton County Public Schools. In 
this position, she creates policy for the district, directs the Superintendent on 
the vision and mission of the district, and engages with 
stakeholders/community in order to promote student achievement. Dr. 
Anderson holds an Ed.D. in Administration with a focus in educational 
leadership from Argosy University.  She also has her MS in Instruction and BA 
degree in Elementary Education. Dr. Anderson has experience as a teacher and 
assistant principal in K-12 education.  She has served on several AdvancED 
Engagement Reviews and is on the AdvancED Leadership Team for the DeKalb 
County School District.    
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Team Member Name Brief Biography 

 
Dr. Denise Warnock 

 
Dr. Warnock has committed her career to teaching and learning and presently 
serves as Principal of Swainsboro High School. She began her career as a 
middle grades teacher and taught primarily mathematics and science for 15 
years. Outside the classroom she first served as a middle school graduation 
coach and then a high school improvement specialist. Dr. Warnock also served 
as an assistant principal at both the middle and high school levels before 
becoming a high school principal in 2012. She served on a review team for 
AdvancED in 2013. Dr. Warnock holds Bachelor, Master, and Specialist degrees 
in Middle Grades Education and Educational Leadership. In 2015 she earned 
her Ed.D. in Education Administration from Georgia Southern University. Dr. 
Warnock's dissertation topic dealt with teacher effectiveness and evaluated 
principals’ perceptions of the implementation of Georgia’s teacher evaluation 
system and its effects on instructional leadership, school climate, and teaching 
and learning. 

 
Dr. Morris Leis 

 
Dr. Leis serves as the Superintendent for the Coffee County School System in 
Douglas, Georgia. In that position, he focuses on policy, personnel, public 
relations and planning. Dr. Leis also works closely with the board of education, 
district and school level administrators, and stakeholders to move the district 
closer to achieving their mission of “destination graduation for college, career 
and life.” The Coffee County School System has 8 elementary schools, one 
middle school, a ninth grade academy, a career academy and one 
comprehensive high school. Dr. Leis has experience as a teacher and principal 
in K-12 education. Dr. Leis served as the High School Principal at Fitzgerald High 
School and Superintendent in the Wayne County Schools prior to joining the 
Coffee County Schools.  

 
Dr. Marva Tutt 

 
Dr.Tutt is the Principal of Langford Middle School in Augusta, Georgia. In that 
position, she coordinates school improvement initiatives, school culture, and 
overall school operations. Dr. Tutt holds an Ed.D. in Educational Leadership 
from Argosy University-Sarasota Campus. She also has her M.Ed. in Educational 
Administration and a B.S in Mathematics Education. She is an AdvancED coach 
for the Richmond County School System.  

 
Dr. Matt Faircloth 

 
Dr. Faircloth is currently the assistant principal at Hahira Middle School in 
Lowndes County School System. He has served as an administrator for the past 
three years. Before becoming an assistant principal, he taught Science and 
English/Language Arts at the middle school level for fifteen years. He holds a 
Doctorate of Education in Curriculum and Instruction, Ed. Specialist and 
Master’s degrees in Educational Leadership, and a Bachelor’s degree in Middle 
Grades Education from Valdosta State University. During his teaching tenure, 
Dr. Faircloth served two years as the District Six Director for the Georgia 
Science Teachers Association. He also worked with a team of Georgia science 
teachers at the Georgia Department of Education to develop the seventh grade 
life science units and differentiated tasks for the Georgia Performance 
Standards. Most recently, Dr. Faircloth has been involved with the Professional 
Association of Georgia Educators’ Assistant Principal and Teacher Leader 
Cohort and Teacher Leader Academy. 

Mr. Dave Corey Mr. Corey is a retired educator who has experience as a teacher, principal, and 
Superintendent of Schools in Vermont, New Hampshire, and the U.S. Virgin 
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Islands. He has also served as Director of Corporate Education in Winooski, 
Vermont. Additionally, he has served as adjunct instructor at Vermont State 
College and the University of The Virgin Islands. He completed his BA and MA 
degrees at Plymouth State College and has processed doctoral work at Nova 
University. He has served on a number of AdvancED teams across the country. 

 
Ms. Diane Owens 

Diane Owens graduated from Georgia Southern University with a BS in 
Mathematics in 1989 and then received her MEd in Mathematics from Georgia 
Southern University in 2004.  Diane is from Effingham County where she taught 
middle school and high school mathematics for 22 years. She also served as an 
instructional coach and testing coordinator in Effingham County. Diane is 
currently the Assistant Principal and Instructional Supervisor at Effingham 
County High School.  This is her fourth experience serving as an AdvancED 
Engagement Review Team member. 
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